Improving New York's Schools. .

Today staff writer George N.. Allen details some and who spend the school. day in-a steady display of ’305—-combmmg useful physuca‘l wmk ‘and classes to -
thought-provoking conclusions he has reached as a insolent, disruptive behavior-that makes a policeman give appropriate instruction. Also considerable empha-
result of his experiences as a licensed substitute teacher of the teacher and deprives other chlldren ot the sis should be placed on-athletics and ecompetitive con-
in one of the city’s” “diffieult” schools. ~ . opportunity to learn. . tests calculated -to develop gaod spoﬂsmanshlp and

The objective of Mr. Allen’s temporary role as. Who are the problem children in difficult schools? £ood citizenship, "
Aeacher, and of this newspaper’s printing his factual A few are psychotics, . They belong in no school o '
reports on classroom conditions ‘as ]l;:ffoun;le;hem. has yut rakher in mental institutions. - "t
heen to ‘orm a public service. ore reforms can . =
be rx(:hlel\):zldf we bel])leve, it is essential that the public so“,',e are emotlonally disturbed.””" They’ pe!o

n the *600" schools establishéd. stqctly ‘for - them,
have the facts to guide it intelligently. The city is opening more stch sch ls-but @ A :

The .public now has these facts. And it is plain are n l(,led pening a2 4 1
that much can be done'to ease the plight of teachers are neecec. : hink it would be. desirable to s d state law so that.
and earnest puplls caught in the frustrating, demoral- ——Fhe largest group of chronlc “‘0“1’15'"‘359 “principals could recommend :15-year-olds for discharge
izing web of conditions in difficult schools—and, tor youths who fall in neither of the two previous “‘e‘vlnto supervised-emplayment, sparing everybody  con:
that matter, in every school where the same problems gories, and for whom there is at present no. speclal additional year’s time waihng
st R i 60 e bt o 0 S : - :
Taking a long-range view, we feel that paramount disturbed as ;- but ‘who need atten -The net effect of these various proposals, we sub-
consideration must be given to Intensified stress on the ~8nd adjustment which the teacher in an': -ordinary mlt, would be to make “difficult™ schools substantianL
teaching of reading and writing. (MF. Allen had illiter- -scliool;-everi-4n an adj less
ates in his ninth grade class.) Not only is reading They require extremely small c!ases (10 to 15), psycho~
proficlency its own reward, but it is also a factor in loglcal treatment and special guidarice service.. .- schoold would requlre not only skilled and experienced
preventing disruptive classroom behavior. Studies . ~ For most of them, we think 4 new WDG of special’ but- also ‘willing teachérs: They could be recruited -
have repeatedly shown a distirict relationship between school—call it an “adjustment school’—is needed. with little difficulty by orfetmg premium pay. B
Jelinquency and inability to read. It is axiomatic that ‘These schools should be readily sccessible. to ‘most " We realize, naturaily, that many other factc
renewdd stress on reading and writing calls for exten- -districts of, the city,” Principals and district superin- ‘involved jn impmving New York's schioo)
sion of the present policy of veering away from in. ~ tendents should have the power to make transrers with ‘the diffi
iiscriminate,. 100 percent promotions. a minimum of red tape.. - :

The immediate need, however, is to remove from For extreme cases, howeyer/: ax{ enﬁﬁly dmerent
‘difficult” schools the relatively low percentage of type of regimen might. be the-answer. -We-have fi | attenﬁon of Supe; 1
shildren who make the schools difficult—those who mind a custedial school or a modmcatlon f
refuse to learn anything, who refuse to obey authority CCC (Civilian Conservation Corps) cam b of the pﬁ!nted we thlnk the publlc should demand action.




